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Dear Evaluator:

Thank you for accepting this assignment to evaluate the institution using the ACBSP Standards and Criteria.  Since this is a new undertaking, we hope you will exercise patience, prudence and professionalism with the process.  We earnestly solicit your feedback and recommendations for improvement of the evaluation process.

This brochure contains the criteria categories and items along with the forms for assessment.  

Upon receipt of the package of materials, you should begin reading the (entire) self-study and completing the individual forms. The Chair will probably assign you a section to champion but you must read and score the whole self-study for the consensus meeting. 
The Team Chair will schedule a consensus meeting via e-mail or conference call with the assigned Commissioner and the team prior to the site visit. Each team member should have read the self-study and completed the Scoring Summary Worksheet prior to the consensus meeting. 
If the team determines at the consensus meeting that the self-study was not sufficiently documented to allow a comprehensive site-visit the commissioner (only the commissioner, the Director, or Associate Director of Accreditation) will contact the school to determine the appropriate course of action. The accreditation coordinator at the school will make the ultimate decision to continue with the site-visit or not. 
The Team Chair will coordinate with each team member and the institution coordinator prior to arriving at the site.  This contact is to coordinate the self-study evaluation, site visit issues and logistics. 

The team will usually arrive at the hotel on Sunday evening.  The next day will be spent evaluating information and data, and developing strategies for clarifying and verifying issues.  The host contact person should be provided a schedule for Day 1 on-site along with names of persons to be contacted.  A schedule for Day 2 on-site should be provided the contact person by the end of Day 1.  Day 3 should be devoted to any finalizing required for the Report, conducting the Exit Briefing and departing.

The Team Chair will submit a final feedback report to ACBSP within two weeks following the visit.  Each team member should complete and mail the Evaluator Feedback form and their expense report directly to ACBSP.

Any questions should be directed through the Team Chair to the Board Liaison or to the Director of Accreditation at ACBSP.

General Information
A self-study of an institution’s business school or program, sometimes referred to as a self-evaluation or self-assessment, is a requirement in ACBSP's overall accreditation process.  Although a comprehensive and formal self-study for full accreditation by ACBSP is required once every ten years, it is recognized that institutions are involved in self-assessment activities continuously.  What is different about the ACBSP self-study is its formal nature and highly structured format.  It is formal in the sense that a written report is prepared by an external team of professional program evaluators who have been engaged to review the content and validity of an institution's self-study document.  It is highly structured in the sense that an evaluation is made as to whether an institution is in compliance with each of ACBSP’s accreditation standards.

Before a program evaluator is assigned to an accreditation site visit, the institution being visited has prepared a self-study of its business unit(s).  The program evaluators are furnished a copy of the self-study prior to the site visit.  Each evaluator also has received a copy of the Accreditation Process publication, the ACBSP Standards and Criteria for Demonstrating Excellence in Baccalaureate/Graduate Degree Schools and Programs, and the Guidelines for Program Evaluators.

The remainder of this document covers:  (1) a statement of each standard, and (2) instructions to the program evaluator to comment on each standard addressed by the institution.  The Program Evaluators - Self-Study Review document will represent the Evaluation Team's response as prepared in final form by the chair of the evaluation team.

If there isn't sufficient space provided for an evaluator to write his or her observations, insert a continuation sheet(s) and reference that insert as a continuation.

If questions occur that the evaluation team cannot answer, please contact someone at ACBSP headquarters (913-339-9356).
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Scoring Summary Worksheet
Individual Assessment Dimensions (See Qualitative Scoring Band Dimensions and Assessment Guidelines for definitions)

Best in Class

Very Good to Excellent

Very Good

Good

Improvements Needed

Major Improvements Needed
The following process table provides the user with information about the qualitative scoring bands that peer review evaluators and members of the Board of Commissioners use to determine the approximate degree to which business units meet the ACBSP accreditation Standards and Criteria for Educational Performance Excellence. 
Table O1 Qualitative Process Scoring Band
	Qualitative Score
	Approach
	Deployment
	Learning
	Integration

	Best in Class
	An effective, systematic approach, fully responsive to the overall requirements of the criteria, is evident. 


	The approach is fully deployed without significant weaknesses or gaps in any areas or work units.
	Fact-based, systematic evaluation and improvement and organizational learning are key organization-wide tools; refinement and innovation, backed by analysis and sharing, are evident throughout the organization.
	The approach is well integrated with organizational needs identified in response to the other criteria. 

	Very Good to Excellent
	An effective, systematic approach, responsive to the overall requirements of the criteria, is evident.
	The approach is well deployed, with no significant gaps.


	Fact-based, systematic evaluation and improvement and organizational learning are key management tools; there is clear evidence of refinement and innovation as a result of organizational-level analysis and sharing. 
	The approach is integrated with organizational needs identified in response to the other criteria.

	Very Good
	An effective, systematic approach, responsive to the overall requirements of the criteria, is evident. 


	The approach is well deployed, although deployment may vary in some areas or work units. 


	A fact-based, systematic evaluation and improvement process and some organizational learning are in place for improving the efficiency and effectiveness of key processes.
	The approach is aligned with organizational needs identified in response to the other criteria Categories.

	Good
	An effective, systematic approach, responsive to the basic requirements of the criteria, is evident.
	The approach is deployed, although some areas or work units are in early stages of deployment.
	The beginning of a systematic approach to evaluation and improvement of key processes is evident.
	The approach is in early stages of alignment with basic organizational needs identified in response to the other criteria Categories.

	Improvements Needed
	The beginning of a systematic approach to the basic requirements of the criteria is evident.
	The approach is in the early stages of deployment in most areas or work units, inhibiting progress in achieving the basic requirements of the criteria.
	Early stages of a transition from reacting to problems to a general improvement orientation are evident.
	The approach is aligned with other areas or work units largely through joint problem solving.

	Major Improvements Needed
	No systematic approach is evident; information is anecdotal.
	Little or no deployment of an approach is evident.
	An improvement orientation is not evident; improvement is achieved through reacting to problems.
	No organizational alignment is evident; individual areas or work units operate independently.


The following results table provides the user with information about the qualitative scoring bands that peer review evaluators and members of the Board of Commissioners use to determine the approximate degree to which business units meet the ACBSP accreditation Standards and Criteria for Educational Performance Excellence. 
Table O2 Qualitative Results Scoring Band

	Qualitative Score
	Levels
	Trends
	Comparisons
	Linkages

	Best in Class
	Current performance is excellent in most areas of importance to the Item requirements. 
	Excellent improvement trends and/or sustained excellent performance levels are reported in most areas.
	Evidence of industry and benchmark leadership is demonstrated in many areas.
	Results fully address key customer, market, process, and action plan requirements. 

	Very Good to Excellent
	Current performance is good to excellent in most areas of importance to the Item requirements.
	Most improvement trends and/or current performance levels are sustained. 


	Many to most reported trends and/or current performance levels, evaluated against relevant comparisons and/or benchmarks, show areas of leadership and very good relative performance.
	Results address most key customer, market, process, and action plan requirements.

	Very Good
	Improvement trends and/or good performance levels are reported for most areas addressed in the Item requirements. 


	No pattern of adverse trends and no poor performance levels are evident in areas of importance to your organization’s key business requirements. 
	Some trends and/or current performance levels, evaluated against relevant comparisons and/or benchmarks, show areas of good to very good relative performance.
	Results address most key customer, market, and process requirements.

	Good
	Improvements and/or good performance levels are reported in many areas addressed in the Item requirements.
	Early stages of developing trends are evident.
	Early stages of obtaining comparative information are evident.
	Results are reported for many areas of importance to your organization’s key business requirements.

	Improvements Needed
	A few business results are reported; there are some improvements and/or early good performance levels in a few areas.
	Little or no trend data are reported.
	Little or no comparative information is reported.
	Results are reported for a few areas of importance to your organization’s key business requirements.

	Major Improvements Needed
	There are no results or poor results in areas reported.
	Trend data are either not reported or show mainly adverse trends.
	Comparative information is not reported.
	Results are not reported for any areas of importance to the organization’s key business requirements.


Final Scoring Overview
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Summary of Scoring Revisions:
Instructions: Transfer the Item and Category scores and changes due to the site visit findings from the Item and Category Summaries and then record the score revision for the application as a whole.

	Consensus Item

Dimension
	Consensus Category

Dimension
	Site Visit Item

Dimension
	Site Visit Category

Dimension

	1_____
	1 _____
	1 _____
	1 _____

	
	
	
	

	
	
	
	

	2_____
	2 _____
	2 _____
	2 _____

	
	
	
	

	
	
	
	

	3 _____
	3 _____
	3 _____
	3 _____

	
	
	
	

	
	4 _____
	
	

	4.1 _____
	
	4.1 _____
	4 _____

	4.2 _____
	
	4.2 _____
	

	4.3 _____
	
	4.3 _____
	

	4.3 _____
	
	4.3 _____
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	Consensus Dimension_________
	
	
	Site Visit Dimension__________
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Executive Summary Worksheet

Institution        
Briefly summarize the team's overall evaluation of the applicant.

1. Write an introductory paragraph that indicates the scoring band dimension for the overall assessment of the institution using the language of the corresponding scoring band descriptor and core values identified, clarified, and/or verified on the site visit.

Example:  "(Institution) scored in the overall (Good) dimension in the site visit review of written application, indicating that the applicant (Insert wording directly from the appropriate dimension descriptor) example of Good: A sound, systematic approach, responsive to the primary purposes of the items. A fact-based improvement process is in place in key areas. More emphasis is placed on improvement than on reaction to problems. No major gaps in deployment, though some areas or work units may be in very early stages of deployment.

2. Write one concise paragraph (4-6 sentences) for each Category, summarizing key strengths and opportunities for improvement that reflect the site visit evaluation.

Insert introductory paragraph here


     
Standard 1
     
Standard 2 
     
Standard 3  
     
Standard 4
     
Standard 5
     
Standard 6
     
Overview - Item 3
The accreditation process includes a review of all academic activities in a business school or program.

Evaluator:

a.
Has the business unit clearly listed all business or business-related programs with the number of degrees conferred during the self-study year?  Yes ____ No ____


If no, what are the other programs?

b.
Has the business unit clearly identified those programs not administered by the business unit?  Yes ____   No ____


If no, please explain.

c.
List the programs not to be accredited and briefly explain why the business unit has chosen to exclude them.


d.
Does the institution offer associate degrees in business?  Yes ____  No ____


If yes, are they under the administration of the baccalaureate/graduate degree business unit?  Yes ____   No ____


If yes, are they to be accredited?  Yes ____   No ____


If no, explain the reasons for their not being included.
Observations of Evaluator:
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Overview - Item 4
Include a copy of:  (1) the institution's organizational chart, and (2) the business school's or program's organizational chart.  Place these in the Appendix of the self-study and identify the Appendix numbers in this section of the self-study response.

Evaluator:
Do the organizational charts accurately and fully reflect the actual relationships within the institution and school or program?  Yes ____   No ____
If no, provide additional information below.
Observations of Evaluator:
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

 Conditions For Accreditation - Item 5
Provide a copy of the latest letter from the regional body granting accreditation of reaffirmation of accreditation.  Non-U.S. institutions should have equivalent accreditation or recognition.

Evaluator:
Has the institution provided the appropriate documentation? Yes ____  No ____
Observations of Evaluator:
______________________________________________________________________
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Conditions For Accreditation - Item 5
Provide the approved statement of mission for the institution and state whether it is listed in the institution's catalog or program offerings bulletin.

Evaluator:

1.
In general, how does the institution's General Education and Major requirements relate to the institution's mission statement?


2.
How does the business school or program relate to the mission statement of the institution?

Observations of Evaluator:
______________________________________________________________________
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Conditions For Accreditation - Item 5
Schools and programs must have a mission statement consistent with that of ACBSP.  State the mission of the business school or program.

Evaluator:

1.
Is the mission statement of the business school and/or program consistent with that of ACBSP (see page iv, ACBSP Standards and Criteria for Demonstrating Excellence in Baccalaureate/Graduate Degree Schools and Programs, July, 1998)?



Yes ____  No ____


If no, explain below.

2.
Does the mission statement of the business school and/or program address the needs to understand and respond to the existing -- but ever changing -- needs of the students, community and business served?  Yes ____  No ____


If no, what are the variances?
Observations of Evaluator:
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Conditions For Accreditation - Item 5
State the catalog page number where each of the following is located:  (1) the business degree programs; (2) the academic credentials of all faculty members; (3) the academic policies affecting students along with a clear description of the tuition and fees charged the students, the statement of mission of the institution, and the statement of mission of the business school or program.

Evaluator:
Is the required information fully and accurately set forth in the catalog?

Yes ____  No ____
If no, please explain variances below.
Observations of Evaluator:
______________________________________________________________________
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Conditions For Accreditation - Item 6
Describe your organization’s environment and key relationships with students and other stakeholders. 
Describe the institutions environment:
1. What are the delivery mechanisms used to provide your education programs, offerings, and services to students?

2. What is your organizational context/culture?  

3. What is your stated vision? 

4. What are your stated values?

5. What is your faculty and staff profile? Include education levels, workforce and job diversity, organized bargaining units, use of contract employees.

6. What are your major technologies, equipment, and facilities?

Describe the organizational relationships:

· What are your key student segments and stakeholder groups? What are their key requirements and expectations for your programs and services? What are the differences in these requirements and expectations among students and stakeholder groups?

· What are your key partnering relationships and communication mechanisms?

Evaluator:
Is the required information fully and accurately described?

Yes ​​​​____  No ____
If no, please explain variances below.
Observations of Evaluator:
______________________________________________________________________
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

STANDARDS AND CRITERIA

STANDARD #1.   Leadership

Administrators (chief academic officers, deans, department chairs) and faculty must personally lead and be involved in creating and sustaining values, business school or program directions, performance expectations, student focus, and a leadership system that promotes performance excellence.  The values and expectations must be integrated into the business school’s or program’s leadership system; and the business school or program must continuously learn, improve, and address its societal responsibilities and community involvement. 





CRITERIA  

Use the following to document the extent to which the business school or program meets the standard for Leadership. Attempt to answer all criteria. Justify or explain a plan to address criteria not currently being met. 

a.  Do your administrators and faculty set, communicate, and deploy business 

     school or program values and performance expectations? Do administrators

     and faculty include focus on creating and balancing value for students and

     other stakeholders in their performance expectations? 

Key things administrators and faculty do (include communication and deployment    

through the leadership structure and to all staff):

b.  Do your administrators and faculty create an environment that fosters and 

      requires legal and ethical behavior?


Key things administrators and faculty do: 

c. 
 Do your administrators and faculty review business school or program    

      performance and capabilities to assess business school or program success 

      and your business school or program’s ability to address changing business 

      school or program needs?


	If you answered “yes” to question c, what are the key performance measures regularly reviewed by your administrators and faculty? 




Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:
An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 







The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported







Improvement results reported








A few performance results reported








No performance results reported








Fact-based improvements









General improvement orientations are evident






The beginning of improvements








An improvement orientation is not evident






1 Leadership 

a - c

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	


d.  Does your business school or program have processes in place for evaluating the performance of your administrators and faculty?


  e.  Does your business school or program address the impacts on society of your   

       program offerings, services, and operations?

 
  f.  Does your business school or program ensure ethical business practices in all         

     student and stakeholder transactions and interactions?


 g.  Does your business school or program have measures for monitoring ethical  

      behavior throughout the business school or program?


 h.  Does your business school or program have processes in place for monitoring  

      regulatory and legal compliance?


If you answered “no” to questions e, f, g, or h, what are your sources for obtaining the needed information?

Note: Many examples of tables are provided throughout the criteria to help organize data and information. These tables are examples that should be modified to fit the institution’s needs.
Figure 1.1 

Example of a Table for Impact on Society

	If you answered “yes” to question e, complete a table similar to this:

	
	Societal Requirements
	Key Compliance Process
	Measures

	Programs
	
	
	

	
	
	
	

	Services
	
	
	

	
	
	
	

	Operations
	
	
	

	
	
	
	


Figure 1.2 

Example of a Table for Ethical Behavior

	If you answered “yes” to questions f and g, please complete a table similar to this:

	Key Process for Measuring/Monitoring Ethical Behavior
	Measures or Indicators
	Frequency of Measure

	Within your Business School or Program
	
	
	

	With your Key Partners
	
	
	

	In your Governance Structure
	
	
	


Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





1 Leadership 
d - h

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	


STANDARD #2.   Strategic Planning
The business school or program must have a process for setting strategic directions to better address key student and program performance requirements.  The strategy development process should lead to an action plan for deploying and aligning key plan performance requirements.  It should also create an environment that encourages and recognizes innovation and creativity.

CRITERIA  

Use the following to document the extent to which the business school or program meets the standard for Strategic Planning. Attempt to answer all criteria. Justify or explain a plan to address criteria not currently being addressed. 

a.  Do you use a formal process to set the strategic direction for your business

     school or program?



b.  Do faculty and staff members participate or have a voice in this process?



c.  Have you established your business school or program’s key strategic

    objectives and the timetable for the current planning period?



Figure 2.1 

Example of a Table for Strategic Direction

	If you answered “yes” to question a, please describe your process for setting strategic direction.

	If you answered “yes” to question c, please list your business school or program’s strategies and most important goals for the current period in a table similar to this:

	Key Strategic Objectives
	Goals
	Timetable

	
	
	

	
	
	

	
	
	


Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





2 Strategic Planning
a - c

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


d.  Do you have action plans for this planning period?



e.  Do you have long-term action plans?



f.  Do you develop your key human resource plans as part of your business school    

    or program’s short- and long-term strategic objectives and action plans? 

    (Describe plan in Standard 5.)



g.  Have you established performance measures for tracking progress relative to

     your action plans?



h. Have you communicated your objectives, action plans, and measurements to

         all faculty, staff, and stakeholders as appropriate?



Figure 2.2 

Example of a Table for Action Plans

	If you answered “yes” to question d, list your current year action plans:



	If you answered “yes” to question e, list your long-term action plans:




Figure 2.3 

Example of a Table for Action Plan Measurement

	If you answered “yes” to question g, please list the measurements for the Action Plans described in response to questions d and e in a table similar to this:

	Short-Term Action Plans
	Key Measures

	
	

	
	

	
	

	
	

	
	

	Long-Term Action Plans
	

	
	

	
	

	
	

	
	

	
	


Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





2 Strategic Planning

d - h

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	


STANDARD #3.  Student and Stakeholder Focus

A business school or program must have a systematic procedure to determine requirements and expectations of current and future students and stakeholders, including how the business school or program enhances relationships with students and stakeholders and determines their satisfaction.  Stakeholders may include parents, employers, alumni, donors, other schools, communities, etc.

CRITERIA  

Use the following to document the extent to which the business school or program meets the standard for Student and Stakeholder Focus. Attempt to answer all criteria. Justify or explain a plan to address criteria not currently being addressed. 
a.
Have you determined or targeted the student segments your educational programs will address?



b.
Have you identified methods to listen and learn to determine student and stakeholder requirements and their importance to these groups’ decisions related to enrollment?

	    If you answered “yes” to question b, briefly describe how you use relevant    

    information from students and stakeholders.


c.
Do you periodically review listening and learning methods to keep them current with educational service needs and directions?



d.
Do you have a process to use the information you obtain from students and stakeholders for purposes of planning educational programs, offerings, and services; marketing; process improvements; and the development of other services?



Figure 3.1
Example of a Table for Student and Stakeholder Groups

	If you answered “yes” to  question d, list your key student and stakeholder groups identified in the Organizational Profile, their requirements, and the features of your educational program that meet their requirements (a table is the most effective way to display this information as in the example below).

	Student/Stakeholder Group
	Key Requirement
	Education Program Features

	
	
	

	
	
	


Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





3 Student and Stakeholder Focus

a - d

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	


e. 
Do you have a process to build relationships to attract and retain students and 

    stakeholders, to enhance student performance, and to meet and exceed their    

    expectations for learning?

f. 
 Do you have a process to seek information, pursue common purposes, and  

    receive complaints from students and stakeholders?



g. 
Do you have a system to determine student and key stakeholder satisfaction 

    and dissatisfaction?

Figure 3.2

Example of a Table for Student and Stakeholder Satisfaction

	If you answered “yes” to question g, briefly describe the measures/indicator used to monitor student and stakeholder satisfaction and dissatisfaction in a table similar to this: 

	Student/Stakeholder Group
	Satisfaction Measure
	Dissatisfaction Measure

	
	
	

	
	
	

	
	
	

	
	
	


h.
 Do you regularly review your student and key stakeholder satisfaction and 

    relationship efforts to ensure that they meet current needs and direction?



Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





3 Student and Stakeholder Focus

e - g

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	


STANDARD #4.   Measurement and Analysis of Student Learning and   Performance

Business schools and programs must have an outcomes assessment program with documentation of the results and evidence that the results are being used for the development and/or improvement of the institution’s academic programs.  Each business school or program is responsible for developing its own outcomes assessment program.

CRITERIA  

Use the following to document the extent to which the business school or program meets the standard for Measurement and Analysis of Student Learning and Performance. Attempt to answer all criteria. Justify or explain a plan to address criteria not currently being addressed. 

ACBSP believes that the learning outcomes of the education process are of paramount importance. Student learning outcomes cover a wide range of skills, knowledge, and attitudes that can be influenced by the educational experience.  Therefore, when implementing a student learning outcomes assessment program, careful consideration must be given to the learning outcomes that are most important to the missions of the institution and business school or program. Accordingly, a business school or program must have established a learning outcomes assessment program to indicate the effectiveness of the process, as well as new directions it might take.  

The diversity of educational institutions, coupled with other characteristics unique to a given college or university, suggests that learning outcomes assessments may be conducted differently at each school.  While the emphasis may vary, the learning outcomes assessment plan implemented must approximate the learning outcomes assessment standard herein described.

4.1 Selection and Use of Information and Data

a. Do you have an outcomes assessment program?

	If you answered “yes” to question a, briefly describe.




b. How are “student learning outcomes” appropriate to the rigor and breadth of the degree established?

c. Does the program design involve the demonstration of such skills as analysis, comprehension, communication, and effective research?

d. What internal learning outcomes assessment information and data do you gather and analyze?

e. What external learning outcomes assessment information and data do you gather and analyze?

Figure 4.1

Example of a Table for Student Learning Outcomes

	If you answered “yes” to questions d and e, list your internal and external data and information in a table similar to this:

	Student/Stakeholder Group
	Internal Data and Information
	External Data and Information

	
	
	

	
	
	

	
	
	


Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





4.1 Selection and Use of Information and Data

a - e

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


f. Do you make needed information and data accessible to faculty, staff, and students? 

g. Do you have a process to keep your information and data availability mechanisms current with education service needs?

h. Do you assess learning outcomes throughout the student’s career, not just as an end process?

i. How does evaluated student performance compare to intended learning outcomes?

j. Do you have measures/indicators for tracking your business school or program’s overall performance?

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





4.1 Selection and Use of Information and Data

f - j

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


4.2 Selection and Use of Information Results
 

The business school or program should report and explain the improvements it has made to its programs based on information obtained from its benchmarking and outcomes assessment programs.  

a. What are your current levels and trends (three to five years) in key measures and/or indicators? (illustrated by graphs, tables, or figures)

b. What are your benchmark or comparison institution’s current levels and trends (three to five years) in key measures and/or indicators? (illustrated by graphs, tables, or figures)

         Note: Results reported might be based upon a variety of assessment methods and should include current and past comparisons as developed in Standard 4.2.  The methods used should reflect the school's or program's primary improvement objectives and together represent holistic appraisals of students (i.e., appraisals with respect to quantitative skills and communication skills, ethical awareness and global awareness, etc.).
Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





4.2 Selection and Use of Information Results

a - b
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


4.3 Selection and Use of Comparative Information Data

Describe the business school or program's selection, management, and use of benchmarking (comparing to best practices) or comparison (comparing with similar business schools or programs) information and data to improve overall performance.  

a. How do you determine what information and data is important to compare?

b. What criteria do you use in seeking comparative information and data from within the academic community? 

c. What criteria do you use in seeking comparative information and data from outside the academic community?

d. Have you used comparative information and data to set targets and/or to encourage performance improvements?

Figure 4.2

Example of a Table for Comparative Information and Data

	If you answered “yes” to question d, list your targets/performance improvements in a table similar to this:

	Comparative Information and Data
	Targets/Performance Improvements
	Results

	
	
	

	
	
	

	
	
	


e. How do you evaluate and improve the deployment of comparative information and data?  

f. How do you evaluate and improve the effectiveness of comparative information and data? 

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





4.3 Selection and Use of Comparative Information Data

a - e

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


4.4 Continuous Process Improvement: Student Learning and Performance

a. How do you evaluate your student learning and performance processes?

b. How do you use the results of that evaluation to make changes or modifications to your student learning and performance processes? 

Figure 4.3

Example of a Table for Evaluating Student Learning and Performance Processes

	To help answer questions a and b you can use a table similar to this:

	Student Learning and Performance Processes
	Evaluation Method
	Changes or Modifications

	
	
	

	
	
	

	
	
	


Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





4.4 Continuous Process Improvement: Student Learning and Performance

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


STANDARD #5.   Faculty and Staff Focus

The ability of a business school or program to fulfill its mission and meet its objectives depends upon the quality, number, and deployment of the faculty and staff.  Hence, each institution seeking ACBSP accreditation for its business school or program must:  (1) develop and implement policies and plans that ensure an excellent faculty, including a staffing plan which matches faculty credentials and characteristics with program objectives; (2) evaluate the faculty based on defined criteria and objectives; (3) provide opportunities for faculty development to ensure scholarly productivity to support department and individual faculty development plans and program objectives; and (4) foster an atmosphere conducive to superior teaching.

CRITERIA  

Use the following to document the extent to which the business school or program meets the standard for Faculty and Staff Focus. Attempt to answer all criteria. Justify or explain a plan to address criteria not currently being addressed. 

5.1 Human Resource Planning

a. Do you have a human resource plan?

	If you answered “yes” to question a, describe the process you used to develop your human resource plan.  




b. How do you deploy your human resource plan?

c. How do you develop your faculty and staff?

d. What process do you use to promote your faculty and staff?

e. How do you determine the best makeup of the faculty, including academic credentials and business experience?

f. How will faculty makeup facilitate appropriate emphases on business theory and practice?   
g. How do you improve your human resources planning process?
Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





5.1 Human Resource Planning

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


5.2 Employment


5.2.1 Employee qualifications and credentials are a critical foundation for a successful business school or program. To that end your employment process should show clear evidence how the makeup of the full-time and part-time faculty (in terms of inputs) matches program objectives.  To do so, show how the makeup of the faculty and the faculty processes provide for appropriate emphasis on business theories and practice. 

a. How does the makeup of your faculty and faculty processes provide for depth and breadth of knowledge?

b. How does the makeup of your faculty and the faculty processes provide for creativity, a critical eye, and intellectual curiosity toward business?

c. How does the makeup of your faculty and the faculty processes provide for intellectual leadership?
Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





5.2.1 Employment
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	



5.2.2 If your institution offers nontraditional delivery systems or if any of your programs make extensive use of part-time (adjunct) faculty, your human resource planning process (including assessment) must establish clear and explicit policies for recruiting, training, observing, evaluating, and developing faculty for these nontraditional delivery systems. 

a. How do you develop a satisfactory pool of qualified candidates?

b. How do you select faculty whose professional experience matches the course specifically rather than generally?

c. How do you orient new faculty to the program and the context of the course, including an opportunity to meet with faculty teaching related courses?

d. How do you provide guidance and assistance for new faculty in text selection, testing and grading, and teaching methods?

e. How do you provide in-course as well as after-course evaluation and monitoring?

f. How do you provide opportunities for broad participation in department activities, if appropriate?





Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





5.2.2 Employment
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


5.2.3 Historically, accredited programs have focused on faculty input as a basis for demonstrating quality. The following criteria are considerations of historically appropriate employment input: 

· At least 80 percent of the undergraduate credit hours in business and 90 percent of the graduate credit hours in business are taught by doctoral or professionally qualified faculty (see glossary of terms for doctoral or professionally qualified). 

· At least 40 percent of the undergraduate credit hours in business and 70 percent of the graduate credit hours in business are taught by doctoral faculty. 

· There is a mix of faculty, including sufficient business experience, business consulting experience, or other characteristics to ensure appropriate emphasis on business practice to meet program objectives.

      Note: If your institution deviates significantly from these historically proven criteria, you must demonstrate explicit rational for these requirements and provide detailed records of performance evaluation as it relates to program objectives. 

a. How do you determine and justify what the appropriate percent of doctoral or professionally qualified faculty is appropriate for your business school or program to meet your mission? 

b. What percent of your undergraduate credit hours in business are taught by doctoral or professionally qualified faculty?

c. What percent of your graduate credit hours in business are taught by doctoral qualified faculty?

d. What percent of your graduate credit hours in business are taught by a mix of faculty, including sufficient business experience, business consulting experience, or other characteristics to ensure appropriate emphasis on business practice to meet program objectives?

Figure 5.1

Example of a Table for Faculty Qualifications
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Note 1.   Dr. True is considered doctorally qualified to teach marketing at the undergraduate level because she has taken five graduate-level marketing courses, has ten years as CEO with XYZ Publishing Company, and has successful teaching experience in the field.  (See portfolio containing complete transcripts and vita with detailed description of professional experience.)
e. What is your faculty credit hour production or equivalent?

Figure 5.2

Example of a Table for Faculty Credit Hour Production or Equivalent 
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Note:  Dr. Link also taught a statistics course for the Math Department, but since this is a service course for non-business majors it is not considered a part of the business program and therefore not included in this table.

Note:  Ms. Baker is a full-time Assistant Professor of Computer Science in the Math Department, but she teaches one microcomputer applications course per semester in business (a business coded course); therefore, she is only part-time and included in business.

f.  What is your faculty coverage summary or equivalent?

Figure 5.3

Example of a Table for Faculty Coverage Summary
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Note: Every full-time and part-time faculty member teaching courses in the business unit needs to be accounted for in responding to this standard.  A recent vita (not over two years old) for all business faculty should be provided and included as an appendix in the self-study report.  

Note:  Faculty who are not a part of the business unit, but teach a course required in the core business curriculum (e.g., Mathematics, Computer Science, Communications, etc.) should not be counted as business faculty because the student credit hours produced by them are not coded as business courses.  On the other hand, if a nonbusiness faculty member teaches a required course for the business unit, and the course is coded as a business course (and therefore part of the total business student credit hours), then that faculty member would be counted in this qualifications standard.  The rule here is to "count all faculty who teach business coded courses which are under the direct administration of the business unit head and coded as business courses."

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





5.2.3 Employment
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	


5.3 Faculty Deployment

Each school or program must deploy faculty resources among the disciplines, units, courses, departments, and major fields to ensure that every student attending classes (on or off campus, day or night, or online) will have an opportunity to receive instruction from an appropriate mix of faculty to ensure consistent quality across programs and student groups. For each academic major offered, a school or program must provide sufficient academic leadership at each location where the program is offered to ensure effective service to students and other stakeholders.  

a. Do you have at least one full-time doctoral or professionally qualified faculty member for each academic major or concentration?

b. How do you ensure that sufficient human resources are available at each location to provide leadership (including advising and administration) for each program and that processes are in place to ensure that this leadership is being provided?

Note: Prepare a listing of all academic majors at each location the program is offered (include concentrations also) and show the name of one full-time doctoral or professionally qualified faculty member who teaches in that major field.  Please label this listing "Deployment of Faculty by Major."

Note: Construct a table similar to the example shown in Figure 5.4, showing the deployment of the business faculty by program – undergraduate and graduate, day and evening.  Show full- and part-time faculty members separately.

Figure 5.4

Example of a Table for Deployment of Faculty by Program
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DEPLOYMENT OF FACULTY BY PROGRAM

If the business unit offers off-campus degree-granting programs (i.e., a student may obtain a degree by attending classes at the off-campus location), please provide additional tables for each such location.

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:
An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





5.3 Faculty Deployment
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	


5.4 Faculty Size and Load


The number of faculty in the business school or program should be sufficient to effectively fulfill its mission of excellence in educating business students.

     ACBSP considers the following functions to be essential responsibilities of the faculty and staff. Though other qualified individuals may participate in these functions, the faculty must play an essential role in each of the following:

· Classroom teaching assignments

· Student advising and counseling activities

· Scholarly and professional activities

· Community and college service activities

· Administrative activities

· Business and industry interaction

· Special research programs and projects

· Thesis and dissertation supervision and direction, if applicable

· Travel to off-campus locations, if applicable

a. How do you demonstrate that faculty and staff are of sufficient numbers to ensure performance of the above nine functions?

b. How do you determine the appropriate teaching load for your faculty?

c. What is the institutional policy that determines the normal teaching load of a full-time faculty member? 

d. How are these policies administered? 

e. How do you determine that no faculty member (full- or part-time) has a combination of teaching and other responsibilities that is inconsistent with fulfilling all functions effectively?  

f. How do your part-time faculty members participate in these essential functions?

Note: A faculty member who is extensively engaged beyond what is normally expected in any one of the nine functions (e.g., one who teaches graduate level courses, has significant administrative duties, directs multiple graduate theses and/or dissertations, or is engaged in extensive approved research) should have an appropriate reduction in other professional responsibilities.

g. What fact-based information, such as benchmarking (comparison to best practice), is used to evaluate your performance to others?

h. What comparison (comparison with other high-quality institutions), or historically appropriate faculty size and load criteria are used to evaluate your performance to others?

Note: Demonstrate how faculty size and load contribute to successfully achieving these nine functions by presenting a table or chart (or similar example) indicating faculty load. This table can be similar to the one shown in Figure 5.5, for both full-time and part-time faculty for the self-study year.  
i.  What process do you use to evaluate and improve the mix of the nine functions?

Figure 5.5

Example of a Table for Faculty Load
[image: image8.wmf]Core 

Requirements

Requirements 

Beyond Core 

Business 

Electives

ACCOUNTING

55

39

15

9

10

128

ECONOMICS

55

39

15

9

10

128

FINANCE

55

39

15

12

7

128

GENERAL BUSINESS

55

39

15

9

10

128

MANAGEMENT

55

39

15

9

10

128

MANAGEMENT SCIENCE

55

39

15

9

10

128

MARKETING

55

39

15

12

7

128

Total Credit 

Hours 

Required for 

Graduation

Business

   Minimum 

Credit Hours 

in General 

Education

MAJOR

General 

Electives 

Credit Hours

FACULTY LOAD, FULL-TIME FACULTY MEMBERS

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





5.4 Faculty Size and Load
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


5.5 Faculty Evaluation

Each business school or program must have a formal system of faculty evaluation for use in personnel decisions, such as the awarding of tenure and/or promotion, as well as retention.  This system must also provide processes for continuous improvement of instruction through formative evaluations.

This standard requires justification of personnel decisions based on the mission of the business school or program.  The actual system of annual evaluation is within the jurisdiction of the individual school or program.  The system of evaluation must provide for some measurement of instructional performance and should consider related areas as appropriate but not limited to these:

a. How do you monitor/evaluate your faculty’s teaching, student advising and counseling process?

b. How do you monitor/evaluate your faculty’s scholarly and professional activities (see glossary of terms for scholarly activities)?

c. How do you monitor/evaluate your faculty’s research and publication activities?

d. How do you monitor/evaluate your faculty’s service activities?

e. How do you monitor/evaluate your faculty’s administrative activities?

f. How do you monitor/evaluate your faculty’s business and industry relations?

g. How do you monitor/evaluate your faculty’s development activities?

h. How do you monitor/evaluate your faculty’s consulting activities?

i. How do you monitor/evaluate your faculty’s additional contributions to the business school or program?

j. How do your faculty and staff promote a student focus?

k. How do faculty responsibilities ensure effective communication and cooperation across functions or units that need to work together to meet student and school and/or program educational requirements?

l. How do you ensure work and jobs are designed, organized, and managed to provide opportunities for individual initiative and self-directed responsibility in designing, managing, and improving school and/or program processes?

m. How do you ensure work and jobs are designed, organized, and managed to promote flexibility, cooperation, rapid response, and learning in addressing current and changing student, stakeholder and operational requirements? 

n. How do you ensure work and jobs are designed, organized, and managed to promote knowledge and skill sharing across work functions, units, and locations?

o. How do your compensation and recognition approaches for individuals and groups, including faculty and staff, reinforce the overall work system performance and learning objectives?

p. How do you improve your evaluation system?                                                                                                                 
Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





5.5 Faculty Evaluation
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


5.6     Faculty and Staff Development


Each business school or program must provide an opportunity for faculty and staff development consistent with faculty, staff, and institutional expectations.  Part-time faculty should participate in appropriate faculty development activities.
a. How do you determine faculty and staff development needs?

b. What orientation and training programs are available?

c. Are there opportunities for ongoing professional development?

d. How do you get input from the faculty and staff about their development needs?

e. How do you deploy faculty and staff development needs?

f. How do you measure trends and comparisons of faculty and staff development activities?

g. How does the faculty and staff development process employ activities such as sabbaticals, leaves of absence, grants, provision for student assistants, travel, clerical, and research support? 

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





5.6 Faculty and Staff Development 
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


5.7 Faculty Operational Procedures, Policies and Practices
Each institution (school or program) must have a written system of procedures, policies, and practices for the management and development of faculty members.  Written information must be available to faculty members.

a. Do your procedures, policies, and practices address the following bulleted items? 

b. If you do not address bulleted items, please explain why not?

· Faculty development, including eligibility criteria 

· Tenure and promotion policies

· Evaluation procedures and criteria

· Workload policies

· Service policies

· Professional expectations

· Scholarly expectations

· Termination policies

c. How do you improve your procedures, policies, and practices?

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





5.7 Faculty Operational Procedures, Policies and Practices

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


5.8 Scholarly and Professional Activities
                                 

Faculty members must be actively involved in professional activities that will enhance the depth and scope of their knowledge and that of their disciplines, as well as the effectiveness of their teaching. The institution must demonstrate a reasonable balance of scholarly and professional activities by the faculty as a whole consistent with the stated institutional mission.

The concept of "actively involved" intentionally implies that meeting attendance, though desirable as a professional activity, is not sufficient to demonstrate active engagement in scholarship.

The concept of "reasonable balance" indicates that all four areas of scholarship and professional activities described below should be represented in the activities of the faculty as a whole.  Though the extent of representation and the balance may vary from institution to institution based on mission, it is expected that students will be exposed to faculty with a full range of scholarly and professional activities.

It is also expected that each faculty member be continuously and actively engaged in scholarship and professional development activities.  If adjunct faculties provide a significant portion of instruction, they must also demonstrate their contribution to the scholarship and professional development activities of the department or school.

For the purposes of this standard, professional activities are defined as: 

· activities involving the use of professional expertise in helping solve practical problems in either the private or public sectors (e.g., professionally related consultation, policy analysis, etc.)

· activities in support of professional organizations (e.g., attending and participating in professional meetings and performing in leadership roles in professional organizations)

· professionally related service activities directly related to the academic discipline of the faculty member and consistent with the stated mission of the business school or program  (Community and university service activities not directly related to the faculty member's discipline do not satisfy this standard.)

This category is designed to include the routine application of the faculty member's professional expertise in helping solve problems in either the private or public sectors.  These may include activities for which the faculty member is paid, as well 

as for volunteer services.  The key word is "professionally related."  Community activities that are not professionally related are not to be included.  General community service, such as coaching a little league soccer team or delivering meals to shut-ins, will not be considered to be professionally related.  

The determination of "professionally related" depends upon the nature of the activity.  For example, if a CPA conducts a men’s bible class, it is not professionally-related; however, if the CPA conducts an annual audit of the church's financial affairs and prepares an opinion letter, it would be considered professionally related. 

Professionally related also includes activities in support of professional organizations.  This might include serving as an officer of a professional organization; it might include participation in a professional meeting as a program chairperson, paper presenter, or a discussant; or it could include participation in seminars, symposia, short courses, and/or workshops intended as professional development or enrichment activities.

a. In what types of scholarly research are your faculty members involved?

b. In which publications are your faculty members being published?

c. In what professional activities are your faculty members involved ?

d. How do you improve the balance and degree of faculty involvement in scholarly and professional activities that support the fulfillment of the institution’s mission? 

Summarize each faculty member's scholarly and professional activities for the last five years in a table similar to Figure 5.6. Another consideration to this example could be to add a column for classroom activities and take credit for developing case studies and exercises as scholarly activities. Figure 5.6 is an example that assumes the Boyer model. If your school uses another model or process to determine scholarly activities please describe your process. List the faculty member's name, highest earned degree, and any professional certificate held.  Professional certificates must be the result of a written test monitored and graded by a professional organization (e.g., a Certified Public Accounting examination). 
Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





5.8 Scholarly and Professional Activities

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	


Figure 5.6

Scholarly and Professional Activities
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Codes to Use for Scholarly Activities

A = Scholarship of Teaching

B = Scholarship of Discovery

C = Scholarship of Integration

D = Scholarship of Application

Figure 5.6 is an example that assumes the Boyer model. If your school uses another model or process to determine scholarly activities please describe your process.

STANDARD #6.  Educational and Business Process Management

In order to prepare business graduates for professional careers, the curriculum must encompass subjects dealing with the specifics of the global work place and the more general aspects of global society.  Since business graduates must be equipped to interact with other members of society, adapt to societal changes, and serve as business advocates, students must be encouraged to study global topics that will prepare them for these challenges.

Given these academic demands, business schools and programs are encouraged to be innovative and to provide flexible curriculum options.  Two of the major goals of the curriculum should be the development of intellectual curiosity and the creative capacity for independent thought and action.  However, regardless of their major, all business graduates are expected to have received a general exposure to economic institutions, the complex relationships that exist between business, government, and consumers, and a basic knowledge of the functional areas of business.  Thus, business students share common professional requirements.  For this reason, certain common subject matter and areas of specialization are expected to be covered in baccalaureate and graduate degree programs in business schools and programs.

Financial resources, physical facilities, library and other learning resources, equipment including computing hardware and software, and resources at off-campus sites must be adequate to support a strong curriculum and excellence in teaching.

Each business school or program must have policies and procedures addressing the areas of recruiting, admitting and retaining its students.

CRITERIA  

Use the following to document the extent to which the business school or program meets the standard for Educational and Business Process Management. Attempt to answer all criteria. Justify or explain a plan to address criteria not currently being addressed. 

6.1 Education Design and Delivery

This section examines the key learning-centered processes that create student, stakeholder, and organizational value. Emphasis is on how processes are designed, delivered, and improved to maximize student learning and success. Student learning results should reflect not only what students know, but also what they have learned as a result of the educational program, what they are able to do, and how well they are able to function.

6.1.1
Educational Design
a. How do you develop the design and introduction of educational programs and offerings?  

b. How do you make curricular changes related to the business school or program’s mission statement and strategic plan?

c. How do you incorporate student and stakeholder input?

Figure 6.1 

Example of a Table for Educational Design

	You could develop a table similar to this:

	
	Curricular Changes
	Student/Stakeholder Input
	Measures

	Programs
	
	
	

	
	
	
	

	Marketing
	Added a class MK303 International Marketing
	Input from the Business Advisory Committee
	Capstone class international presentation

	
	
	
	

	Management
	
	
	

	
	
	
	


Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.1.1
Educational Design
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	



6.1.2 Degree Programs

a. How long does it take for a full-time student to complete the degree?

b. What are the delivery methods (classroom, correspondence, independent study, computerized distance learning, etc.)?

c. How many coverage hours are required to earn 3 semester hours (4 quarter hours) of credit?

Figure 6.2 

Example of a Table for Degree Programs

	You could develop a table similar to this:

	
	Time to Degree
	Delivery Methods
	Coverage Hours/3 Semester Hours

	Programs
	
	
	

	
	
	
	

	Marketing
	
	
	

	
	
	
	

	Management
	
	
	


d. Do you have self-paced models?

e. How are credits earned?

f. Do you confer nontraditional business degrees?

g. How do nontraditional degrees support and/or relate to the business school or program's mission and objectives?

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.1.2
Degree Programs
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	

	



6.1.3 Undergraduate Common Professional Component (CPC)

Historically, accredited programs have focused on CPC input as a basis for demonstrating quality. The following criteria are considerations of CPC historically appropriate input. 
Programs that include a B.A. (with a business major), B.S. (with a business major), B.B.A., B.S.B.A., or objectives which imply general business preparation with or without a functional specialization must include coverage of the Common Professional Component (CPC) at the level prescribed by the ACBSP.  The CPC as outlined below must be included in the content of the courses taught in all accredited schools and programs.  Each CPC must receive a minimum coverage of two-thirds of a 3-semester hour course (or equivalent), approximately 30 hours.

If your institution deviates significantly from these historically proven criteria you must demonstrate explicit rational for these requirements and provide detailed records of performance evaluation as it relates to program objectives
a.   How does your curriculum design address the Common Professional Component (CPC) outlined below? 

b.   How do you determine the appropriate coverage of the Common Professional Component (CPC)?

c.   If topical areas of the CPC are not covered through required courses in the business core, explain how this standard will be met.



UNDERGRADUATE COMMON PROFESSIONAL COMPONENT



1)
  Functional Areas





 a)
 Marketing





 b)
 Business Finance





 c)
 Accounting





 d)
 Management, including Production and Operations Management,   

                        Organizational Behavior, and Human Resource Management




2)
 The Business Environment





 a)  Legal Environment of Business





 b)  Economics





 c)
 Business Ethics





 d)
 Global Dimensions of Business




3)
 Technical Skills





 a)
 Information Systems





 b)
 Quantitative Techniques/Statistics




4) 
 Integrative Areas





 a)
 Business Policies OR





 b)
 A comprehensive or integrating experience that enables a student to   

                        demonstrate the capacity to synthesize and apply knowledge from

                        an organizational perspective.

Note: Identify where the topical areas of the CPC are covered in the required course offerings by completing Figure 6.3, entitled Abbreviated Course Syllabus, for each undergraduate required course taught in the business core.  An example of a completed course syllabus is provided in Figure 6.4.

Special Note:  For required courses in the business core that are taught by an academic department outside of the business unit, prepare a syllabus and include with this section of the self-study (e.g., calculus taught by Math Department).

Prepare a table listing all required courses in the business core as shown in Figure 6.5, including the topical areas represented by the Common Professional Component.  The table summarizes the total number of hours devoted to each topical area by course as calculated in each abbreviated course syllabus.







Figure 6.3

Abbreviated Course Syllabus
Course Number: 
__
Course Title:


List all faculty who taught this course during the self-study Year:


1.


4.




2.


5.




3.


6.  _______________________
List all textbooks and required supplementary and readings used:

                  (Author)
                  (Title)

                                        (Publisher)

Provide a brief course description (Relate course description to CPC topics where appropriate):

List the course outline (topics/chapters) and class sessions 

Summarize the CPC Coverage in terms of coverage hours 

Figure 6.4

Example of Completed Abbreviated Course Syllabus

Course Number:
Marketing 3723

Course Name:
Principles of Marketing

Instructors:
Brown, Smith and True

Required Text:
McCarthy, Perreault:  BASIC MARKETING, Irwin

Course Description:
A description and analysis of business activities designed to plan, price, promote, and distribute products and services to customers.  Topics studied include the marketing environment, consumer buying habits and motives, types of middlemen, marketing institutions and changes, government regulations, advertising and current marketing practices.

                                                                            Hours/Minutes
Topic Outline:                                                      (or % of a 3-hour Course)

I.
Introduction to Principles
9



A.
Environmental Factors

 

B. Market Segmentation, Sales Forecasting 



C.
Buyer Behavior



D.
Market Research and Marketing




Information Systems


II.
Product Variable
3



A.
Classification, Branding, Packaging,




and Labeling



B.
Product Mix, Product Assortments,




Product Positioning


III.
Place/Distribution Decisions
9



A.
Channels of Distribution



B.
Wholesaling



C.
Retailing
       D. Physical Distribution/Logistics




IV.
Promotion Decisions
7 1/2



A.
Advertising and Publicity



B.
Personal Selling


V.
Pricing Decisions
6



A.
Pricing Concepts



B.
Setting Prices


VI.
Uncontrollable Variables
3


VII.
Selected Applications
7 1/2



A.
Marketing Management



B.
Industrial Marketing



C.
International Marketing



D.
Nonbusiness Marketing




Total Sessions (Coverage Hours)
45


Hours/Minutes
Summary of CPC Topics Covered in this Course:
(or % of a 3-Hour Course*)
Marketing
45

Management
4

Legal Environment of Business
1

Economics
2

Business Ethics
1

Global Dimension of Business
   2
Quantitative Techniques and Statistics
2

Comprehensive or integrating experience
  1



Total (estimate of coverage hours)
58

Note:  CPC topics covered in business core courses are not mutually exclusive.  The CPC coverage hours shown in this summary total more than 45 because certain topical areas of the CPC are covered along with the primary subject of marketing.  For example, a lecture on international marketing could include coverage hours Under CPC headings of both "Marketing” and “Global” dimensions.
Figure 6.5

Example of a Table of Undergraduate Common Professional Component (CPC) Compliance
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Note:  The substance of this requirement also applies to schools measuring coverage by percentage of a 3-hour course.

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.1.3
Common Professional Component (CPC)
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	


6.1.4 Curriculum Design 

a.    How does your curriculum design provides breadth and depth        beyond the Common Professional Component through advanced and specialized business courses and general education and elective courses, all aimed at meeting student and stakeholder expectations and requirements? Use Figure 6.6 to support your presentation.

b.  How are your educational processes designed to focus on students’    

      active learning for the development of problem solving skills?

 c.  How are your educational processes designed to focus on students’

      active learning for the development of intellectual curiosity?

d.  How are your educational processes designed to focus on students’ 

      active learning for the development of the capacity for creative

      and independent thought and action?

e.  What are your preferred or expected sequences of educational

      processes and how is this information communicated and put into


 practice?

Note:  Schools of Business and programs should demonstrate a sufficient foundation in general education which should generally be the equivalent of 40 percent of the hours required for the degree. Communication and critical thinking skills should be addressed.

Note: An interdisciplinary program with a high degree of business content may be accredited as a business program, provided that the standards established for business programs are met.

Figure 6.6

Example of a Table of Baccalaureate Curriculum Credits 
[image: image11.emf]0

20

40

60

80

100

2001 2002 2003 2004

Student Retention

Graduation Rates

Recruitment


       Note: Each institution should have on file and available for inspection by the evaluators, syllabi, curriculum sheets, degree plans, degree audit forms, or other documents that reflect deployment of the curriculum design.      

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.1.4
Curriculum Design
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	


    6.1.5 Other Business-related Programs



Other business-related programs must include sufficient coverage of CPC topics to meet the long-term needs of students and other stakeholders.  Use the information from Figure 6.6 to compute the percentage of the curriculum devoted to business for each major.

 a.  What percentage of the curriculum is devoted to business? 

b.  Describe the CPC coverage and how that meets the long-term needs of students and other stakeholders. 

Note: Other business-related programs that lead to bachelor’s degrees must have 25 percent of the undergraduate curriculum devoted to business. 

Figure 6.7 

Example of a Table for Students’ Active Learning

	You could develop a table similar to this:

	
	Problem-solving Skills
	Intellectual Curiosity
	Creative and Independent Thought and Action

	Programs
	
	
	

	
	
	
	

	Marketing
	Case Studies
	Debates
	Presentations

	
	
	
	

	Management
	
	
	

	
	
	
	


Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.1.5 Other Business-related Undergraduate Programs

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	


Site Visit Issues

	

	

	


    6.1.6 Graduate Programs
a.  How many hours of graduate level work in business coverage beyond the basic Common Professional Components topics do your graduate degrees cover?  

b. How do you determine the appropriate number of hours of graduate level work in business coverage beyond the basic Common Professional Components topics that will provide your students with a quality business education appropriate for graduate level learning?  

Note: Master’s degree programs in business should require about thirty semester credit hours or forty-five quarter hours (or equivalent) of graduate level work in business coverage beyond the basic Common Professional Component topics.  The Common Professional Component (excluding the comprehensive or integrating experience) may be determined through a competency based evaluation or by completing undergraduate or graduate courses.  The thirty semester credit hours (forty-five quarter hours) of graduate-level work beyond the basic Common Professional Component topics normally should be in courses reserved for graduate students.  The Master’s degree program may either be a general degree (such as the MBA) or a specialized degree (such as a Master’s in Accounting).  If the institution offers a specialized master’s degree in business, 15 credit hours should be in the area of specialization. 

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.1.6 Graduate Programs

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	


6.1.7
  Education (Design and Delivery) Evaluation

 




The school and/or program must provide evidence that ongoing educational programs and offerings meet design requirements. These observations, measures, and/or indicators might include: enrollment and participation figures, student evaluation of course/instructor, success rates, attendance rates, dropout rates, complaints, student feedback, and observations by school and/or program leaders. This is only a partial list of examples.

a.  How is your ongoing program of assessment and improvement
     developed and conducted

b. What types of observations, measures, and/or indicators do you use  
    to evaluate and improve programs and offerings?

Figure 6.8 

Example of a Table for Education Evaluation

	You could develop a table similar to this:

	
	Student Evaluation of Course/Instructor
	Dropout Rates
	Observations by School and/or Program Leaders

	Programs
	
	
	

	
	
	
	

	Marketing
	
	
	

	
	
	
	

	Management
	
	
	

	
	
	
	


c.  What constituencies are actively involved in the ongoing process of
      planning for improvement?

d. How do you use these observations, measures, and/or indicators to provide timely information to help students and faculty?

e. How do you improve programs or offerings from these observations, measures, and/or indicators?

f. How are improvements in programs or offerings shared across the organization?

g. How do you evaluate educational programs and offerings using the following as appropriate:

·  information from students and/or families

·  benchmarking best practices in education and other fields

·  use of assessment results

· peer evaluation 

· research on learning, assessment, and faculty presentation

· information from employers and governing bodies

· use of technology

h. Do you have other tables and/or figures that summarize the results for Education Design and Delivery not presented in other parts of this report that contribute significantly to enhanced learning and the organization’s mission and goals? 

i.   Do you have tables and/or figures on student learning, student and stakeholder satisfaction, or operational effectiveness (measures of timeliness or productivity related to Education Design and Delivery)?

j.   These results might focus on student learning, student and stakeholder satisfaction, or operational effectiveness (measures of timeliness or productivity related to Education Design and Delivery). 

Figure 6.9 

Example of a Figure for Student Learning 

[image: image12.emf]Examiner Name:

School's Name:

SUMMARY OF EXAMINATION  ITEMS

Individual Assessment 

Dimension

1 LEADERSHIP 

(Good, for example)

2  STRATEGIC PLANNING 

3  STUDENT AND STAKEHOLDER FOCUS                                          

4 MEASUREMENT AND ANALYSIS OF STUDENT LEARNING AND PERFORMANCE                                                

4.1 Selection and Use of Information and Data

4.2 Selection and Use of Information Results

4.3 Selection and Use of Comparative Information and Data

4.4 Continuous Process Improvement

5 FACULTY AND STAFF FOCUS 

5.1 Human Resource Planning

5.2 Employment

5.3 Faculty Deployment

5.4 Faculty Size and Load

5.5 Faculty Evaluation

5.6 Faculty and Staff Development

5.7 Faculty Operational Procedures, Policies, and Practices

5.8 Scholarly and Professional Activities

6 EDUCATIONAL AND BUSINESS PROCESS MANAGEMENT 

6.1 Education Design and Delivery 

6.2 Management of Educational Support Service Processes and Business Operation Processes

6.3 Enrollment Management 


k.  How do you improve the process of “observations, measures, and/or  
     indicators used to evaluate and improve programs and offerings and


   who uses them.”

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.1.7
  Education (Design and Delivery) Evaluation

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	


6.2 Management of Educational Support Service Processes and Business Operation Processes

6.2.1 Education Support Processes

Describe how the business school or program's education support processes (counseling, advising, placement, tutorial, computer facilities, equipment, classrooms, office space, and libraries) are designed, managed, and improved.  Include all locations and the Internet:

a. How do you set key requirements taking into account the needs of

    students, stakeholders, faculty, and staff?

b. What are your key education support processes and their principal  
    requirements and measures, such as usage rates, success rates, 

    and student and stakeholder feedback?
Figure 6.10 

Example of a Table for Education Support Processes

	You could develop a table similar to this:

	
	Usage Rates
	Success Rates
	Student and Stakeholder Feedback

	Counseling
	
	
	

	Advising
	
	
	

	Placement
	
	
	

	Library
	
	
	

	Computer Facilities
	
	
	

	Office Space
	
	
	


c. How do you ensure that education support processes are performing effectively?

d. How do you evaluate and improve your support processes?

e. How do you use the following types of information to evaluate your support processes:

1)
Feedback from students, stakeholders, faculty, and staff?






2)
Benchmarking?






3)
Peer evaluations?






4)
Data from observations and measurements?

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.2.1 Education Support Processes

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	



6.2.2 Business Operation Processes

Describe how the business school or program ensures effective management of its key business operation processes (financial resources, secretarial and other administrative services, marketing, information services, public relations, etc.). Include all locations and the internet:

a. What are your key business operation processes?

b.  How do you determine your key customer requirements?

c.  How do you set measures and/or indicators and goals?

d.  How do you monitor performance?

e.  How do you evaluate and improve business operation processes to achieve better performance, including cost and productivity? 

f.   How do you use the following types of information to evaluate your key business operation processes:

1)
Feedback from students, stakeholders, faculty, and staff?






2)
Benchmarking?






3)
Peer evaluations?






4)
Data from observations and measurements?

Figure 6.11 

Example of a Table for Business Operation Processes

	You could develop a table similar to this:

	
	Feedback from Faculty
	Benchmarking
	Data from Observations and Measurements

	Marketing
	
	
	

	Financial Resources
	
	
	

	Public Relations
	
	
	

	Information 

Services
	
	
	


Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.2.2 Business Operation Processes 
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	


6.2.3 Results of Educational Support Service Processes and Business Operation Processes 

Summarize results for Management of Educational Support Service Processes and Business Operation Processes not presented in other parts of the report. Results should reflect key process performance measures, including those that influence student and stakeholder satisfaction. Measures of productivity and operational effectiveness in all key student services and support areas are appropriate for inclusion, as are improvements in admission standards; improvements in safety; effectiveness of research, outreach, and services; innovations; increased use of Web-based technologies; utilization of facilities; improved performance of administrative and other support functions; redirection of resources from other areas to education; and indicators of 

strategic goal achievement. 

Figure 6.12 

Example of a Figure for Increased Use of Web-Based Technologies 
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Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.2.3 Results of Educational Support Service Processes and Business Operation Processes 

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	


6.3  Enrollment Management


    6.3.1 Admissions Policies and Procedures
Describe the undergraduate policies and procedures for admission to programs in the business unit in the following areas:

a. What are the policies and procedures for admission of first-year students (freshmen)?

b. What are the policies and procedures for admission of transfer of students from within the institution to the undergraduate business programs?
Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.3.1 Admissions Policies and Procedures 
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	


6.3.2 Articulation Process

For the purpose of defining roles, relationships, and procedures, describe which promote the interest of transfer students.

a. Is the institution internally consistent in its handling of articulation and transfer issues, or do different divisions have different policies and procedures?


b. What articulation and/or course transfer arrangements do you have?

Figure 6.13 

Example of a Table for Articulation 

	You could develop a table similar to this:

	
	University U
	Great College
	Internal

	Agreement in Place
	
	
	

	Business Unit Process
	
	
	

	Institution Process
	
	
	

	
	
	
	

	
	
	
	


c. Is there ongoing communication between the administration and faculty of the business unit and representatives of two-year institutions from which the business unit regularly receives transferring students?


d. Who are the principal institutions from/to which the institution receives/sends transfer students?


e. What are the policies and procedures pertaining to the admission to programs in the business unit for transfer students from outside institutions to the business programs?


f. What are the policies for acceptance of transfer of credit from other institutions and the method of validating the credits for both undergraduate and graduate programs?


g. What mechanisms are in place to avoid requiring students to unnecessarily duplicate course work, and the student advisement process which counsels students as to the transferability of course work?

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.3.2 Articulation Process 

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	


6.3.3   Graduate Program Articulation Admissions Policy

A graduate program must have an articulated admissions policy that accepts students who can reasonably be expected to succeed in a graduate business school. 

a. What are the admission policies of the business unit for each of the graduate level programs?  
b. What are the page numbers in the student catalog that describe the admission policy for graduate programs in business. ?

c. Does actual admission to the business school or program conform to the approved admission policies? 

d. Identify each type of student classification given to graduate students in the business unit (i.e., unclassified, post-baccalaureate, non-degree, provisional, conditional, probationary, etc.) and describe how these are administered. (Also give the student catalog page number as a reference.) 

e. Is there any difference between the day and evening graduate program in business in terms of admission and classification? If yes, explain. 

f. Do admission requirements allow entry to students who can reasonably be expected to succeed in graduate business studies? Please explain and give reasons for this conclusion.


Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.3.3 Graduate Program Articulation Admissions Policy 

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	


6.3.4 Academic Policies for Probation, Suspension, and Readmitting

Describe the academic policies used by the business unit for placing students on probation, for suspending students, and for readmitting students who were suspended.  

a. What policies and procedures do you have in place for placing students on probation?

b. What policies and procedures do you have in place for placing students on Suspension?

c. What policies and procedures do you have in place for readmitting students?
Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.3.4 Academic Policies for Probation, Suspension, and Readmitting 

Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	

	


6.3.5 Academic Policies for Recruiting, Admitting, and Retaining Students
c. What policies and procedures do you have in place addressing recruiting students?

b. What policies and procedures do you have in place addressing admitting students?


c. What policies and procedures do you have in place addressing retaining students? 
Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.3.5 Academic Policies for Recruiting, Admitting, and Retaining Students
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	


6.3.6 Results
Summarize results for Enrollment Management not reported elsewhere in the report. You might include measures/ indicators that reflect effectiveness in areas such as student retention, graduation rates, recruitment, and relationships with suppliers of students.

Figure 6.14

Example of a Figure for Enrollment Management 
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Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.3.6 Results
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	


6.3.7 Improvement 

How do you improve the Enrollment Management Processes? How are improvements shared across the organization?

Evaluator: Mark the appropriate level of approach, deployment, results, and improvement where applicable and then comment on strengths, opportunities for improvement, and possible site visit issues at the end of each section:

An effective systematic approach 






 

Beginning of a systematic approach 





 

No systematic approach is evident 






 
The approach is fully deployed 








The approach is well deployed







The approach is deployed








The approach is in the early stages of deployment




Little or no deployment









Excellent performance results reported






Improvement results reported







A few performance results reported







No performance results reported







Fact-based improvements








General improvement orientations are evident





The beginning of improvements







An improvement orientation is not evident





6.3.7 Improvement
Strengths

	Area to Address
	+/++
	Comments

	
	
	 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Opportunities for Improvement
	Area to Address
	-/--
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Site Visit Issues

	

	

	


ACBSP Peer Evaluator Feedback

After the completion of your participation in the Examination process, ACBSP seeks Examiners' input to make process improvements.  Your attention to this form is critical in serving as the basis for process improvements.  We greatly appreciate your input.

Topic:  Evaluator training

Did the Evaluator Training provide you effective training to participate in the Examination process?   What could be improved to better prepare you?

     
Topic: Stage 1 - Independent Review 

     
Did you receive your application in the expected timeframe?  Were you clear about what you needed to do to fully evaluate the applicant?

     
Topic: Stage 2-- Consensus

How easy was it for your team to schedule its consensus meeting?  Was it better to have an option of many days to choose from (July 13-31) for the consensus meeting, or would you have preferred having just a few days from which to choose?

     
Were instructions from the Team Chair clear and received in a timely manner?  Did the scoring dimension information provided prove beneficial?  Could either instructions or scoring dimension information be improved? 

     
Topic: Stage 3 -- Site Visit

Was the provided information useful and was there any information you did not have prior to the Site Visit that you would have found useful?

     
Comment on the effectiveness of Site Visit Training.

     
Topic: Evaluator Feedback/Recognition

Do you feel you have received adequate feedback for your performance as an Evaluator in Stage 1 and 2 (see enclosed feedback).

     
Do you feel ACBSP provides you with appropriate recognition?

     
Topic: ACBSP

Does ACBSP provide you with timely support?  Does the staff communicate effectively with you and answer questions that relate to the process and program. 

     
Please rate each aspect of the process as follows:

5-- Outstanding

4-- Excellent

3-- Satisfactory

2-- Fair

1-- Needs Improvement

To select your rating, simply click in the appropriate box.

Evaluator Training



5 FORMCHECKBOX 

4 FORMCHECKBOX 

3 FORMCHECKBOX 

2 FORMCHECKBOX 

1 FORMCHECKBOX 

Stage 1-- Independent Review


5 FORMCHECKBOX 

4 FORMCHECKBOX 

3 FORMCHECKBOX 

2 FORMCHECKBOX 

1 FORMCHECKBOX 

Stage 2-- Consensus



5 FORMCHECKBOX 

4 FORMCHECKBOX 

3 FORMCHECKBOX 

2 FORMCHECKBOX 

1 FORMCHECKBOX 

Stage 3-- Site Visit (if applicable)

5 FORMCHECKBOX 

4 FORMCHECKBOX 

3 FORMCHECKBOX 

2 FORMCHECKBOX 

1 FORMCHECKBOX 

Examiner feedback



5 FORMCHECKBOX 

4 FORMCHECKBOX 

3 FORMCHECKBOX 

2 FORMCHECKBOX 

1 FORMCHECKBOX 

Examiner recognition



5 FORMCHECKBOX 

4 FORMCHECKBOX 

3 FORMCHECKBOX 

2 FORMCHECKBOX 

1 FORMCHECKBOX 

Timely support of ACBSP


5 FORMCHECKBOX 

4 FORMCHECKBOX 

3 FORMCHECKBOX 

2 FORMCHECKBOX 

1 FORMCHECKBOX 
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		During the Self-Study Year:		Under-grad Level		Gradu-ate Level

		Total Student Credit Hours in Business Program Taught by Faculty Members in the Business Unit		3,937		492

		Total Credit Hours Taught by Doctoral and Professionally Qualified Faculty Members		3,184		492

		Percent of Total Credit Hours Taught by Doctoral and Professionally Qualified Faculty Members		80.9		100

		Total Credit Hours Taught by Doctoral Qualified Faculty Members		1,620		336

		Percent of Total Credit Hours Taught by Doctoral Qualified Faculty Members		41.1		68.3
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		Faculty Members		Total Student Credit Hours (or equivalent) in Business Program

				Fall Semester				Spring Semester				Qualification Level Undergraduate						Qualification Level Graduate

		FULL-TIME		UG		Grad		UG		Grad		Doct.		Prof.		Other		Doct.		Prof.		Other

		Brown, K		490				300						790

		Fritz, R		207				183		84		390						84

		Link, Y (1)		267		66		246		87		513						153

		True, D		213				381				81		513

		Worhall E		378				258								636

		Zilche, K		300		99		336		75		636						99		75

		PART-TIME

		Baker, C (2)		48				69								117

		Thomas, T		141				120		81				261						81

		TOTALS		2044		165		1893		327		1620		1564		753		336		156		0
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		Faculty Member		Year of Initial Appointment		Highest Degree				Assigned Teaching Discipline(s)		Prof. Cert.		Level of Qualifi-cation		Tenure

						Type		Discipline

		Brown, K		1981		MA		Accounting		Accounting		CPA		Prof		No

		Fritz, R		1984		DBA		MIS, Finance		Accounting MIS		CPA		Doct Doct		Yes

		Link, Y		1978		PhD		Economics		Economics Finance		Minor		Doct Doct		Yes

		True, D		1978		EdD		Bus Educ		Bus Educ Marketing		Note 1		Doct Doct		Yes

		Worhall E		1992		MBA		Gen Mgmt		Management				Min		No

		Zilche, K		1989		JD		Law		Bus Law Accounting		CPA		Doct Doct		Yes
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		Examiner Name:

		Institution Name:

		SUMMARY OF EXAMINATION  ITEMS				INDIVIDUAL    ASSESSMENT DIMENSION

		1 LEADERSHIP

		1.1  Leadership System

		2  STRATEGIC PLANNING

		2.1  Strategic Development Process

		3 STUDENT AND STAKEHOLDER FOCUS

		3.1  Student Knowledge and Stakeholder Relationship Enhancement

		3.2  Student and Stakeholder Satisfaction Determination

		3.3  Student and Stakeholder Satisfaction Results

		4 INFORMATION AND ANALYSIS

		4.1 Selection and Use of Information and Data

		4.2 Selection and Use of Comparative Information Data

		4.3 Selection and Use of Information Results

		5 HUMAN RESOURCE DEVELOPMENT AND MANAGEMENT

		5.1  Human Resource Planning

		5.2  Employment

		5.3  Faculty Deployment

		5.4  Faculty Size and Load

		5.5  Faculty Evaluation

		5.6  Faculty and Staff Development

		5.7  Faculty Operational Procedures, Policies and Practices

		5.8  Scholarly and Professional Activities

		6 EDUCATIONAL AND BUSINESS PROCESS MANAGEMENT

		6.1  Education Design and Delivery

		6.2  Management of Educational Support Service Processes and Business Operations

		6.3  Enrollment Management



&C&"Arial,Bold"&18Scoring Summary Worksheet



pub.sector

		Examiner Name:

		Applicant Name:						Applicant No.

		SUMMARY OF EXAMINATION  ITEMS				Total Points Possible        A		Percent Score            0-100%   (10% units)          B		Score
(A x B)            C

		1 LEADERSHIP 110 Possible Points

		1.1  Leadership System				80				0.0

		1.2  Organization Responsibility and Citizenship				30				0.0

		Category Total				110				0.0

		2  STRATEGIC PLANNING 80 Possible Points

		2.1  Strategy  Development Process				40				0.0

		2.2  Organization Strategy				40				0.0

		Category Total				80				0.0

		3 CUSTOMER AND MARKET FOCUS                                           80 Possible Points

		3.1  Customer Knowledge				40				0.0

		3.2  Customer Satisfaction and Relationship Enhancement				40				0.0

		Category Total				80				0.0

		4 INFORMATION AND ANALYSIS                                                80  Possible Points

		4.1 Selection and Use of Information and Data				25				0.0

		4.2 Selection and Use of Comparative Information and Data				15				0.0

		4.3 Analysis and Review of Organization Performance				40				0.0

		Category Total				80				0.0

		5 HUMAN RESOURCE FOCUS 100 Possible Points

		5.1  Work Systems				40				0.0

		5.2  Employee Education, Training, and Development				30				0.0

		5.3  Employee Well-Being and Satisfaction				30				0.0

		Category Total				100				0.0

		6 PROCESS MANAGEMENT  100 Possible Points

		6.1  Management of Product, Program and Service Processes				60				0.0

		6.2  Management of Support Processes				20				0.0

		6.3  Management of Supplier and Partnering Processes				20				0.0

		Category Total				100				0.0

		7 BUSINESS RESULTS  450 Possible Points

		7.1  Customer Satisfaction Results				125				0.0

		7.2  Financial Results				125				0.0

		7.3  Human Resource Results				50				0.0

		7.4  Supplier and Partner Results				25				0.0

		7.5  Organization-Specific Results				125				0.0

		Category Total				450				0.0

		GRAND TOTAL(D)				1000				0.0

										D
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health care

		Examiner Name:

		Applicant Name:						Applicant No.

		SUMMARY OF EXAMINATION  ITEMS				Total Points Possible        A		Percent Score            0-100%   (10% units)          B		Score
(A x B)            C

		1 LEADERSHIP 110 Possible Points

		1.1  Leadership System				80				0.0

		1.2  Public Responsibility and Citizenship				30				0.0

		Category Total				110				0.0

		2  STRATEGIC PLANNING 80 Possible Points

		2.1  Strategy Development Process				40				0.0

		2.2  Organizational Strategy				40				0.0

		Category Total				80				0.0

		3 FOCUS ON PATIENTS, OTHER CUSTOMERS AND ON MARKETS     80 Possible Points

		3.1  Patient/Customer and Health Care Market Knowledge				40				0.0

		3.2  Patient/Customer Satisfaction and Relationship Enhancement				40				0.0

		Category Total				80				0.0

		4 INFORMATION AND ANALYSIS                                                80  Possible Points

		4.1 Selection and Use of Information and Data				25				0.0

		4.2 Selection and Use of Comparative Information and Data				15				0.0

		4.3 Analysis and Review of Organizational Performance				40				0.0

		Category Total				80				0.0

		5 STAFF FOCUS 100 Possible Points

		5.1  Work Systems				40				0.0

		5.2  Staff Education, Training, and Development				30				0.0

		5.3  Staff Well-Being and Satisfaction				30				0.0

		Category Total				100				0.0

		6 PROCESS MANAGEMENT  100 Possible Points

		6.1  Design and Delivery of Health Care				70				0.0

		6.2  Management of Support Processes				30				0.0

		Category Total				100				0.0

		7 ORGANIZATIONAL PERFORMANCE RESULTS  450 Possible Points

		7.1  Patient/Customer Satisfaction Results				100				0.0

		7.2  Health Care Results				120				0.0

		7.3  Financial and Market Results				80				0.0

		7.4  Staff and Work System Results				50				0.0

		7.5  Organization-Specific Results				100				0.0

		Category Total				450				0.0

		GRAND TOTAL(D)				1000				0.0

										D
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education

		Examiner Name:

		School's Name:

		SUMMARY OF EXAMINATION  ITEMS				Individual Assessment Dimension

		1 LEADERSHIP				(Good, for example)

		2  STRATEGIC PLANNING

		3  STUDENT AND STAKEHOLDER FOCUS

		4 MEASUREMENT AND ANALYSIS OF STUDENT LEARNING AND PERFORMANCE

		4.1 Selection and Use of Information and Data

		4.2 Selection and Use of Information Results

		4.3 Selection and Use of Comparative Information and Data

		4.4 Continuous Process Improvement

		5 FACULTY AND STAFF FOCUS

		5.1 Human Resource Planning

		5.2 Employment

		5.3 Faculty Deployment

		5.4 Faculty Size and Load

		5.5 Faculty Evaluation

		5.6 Faculty and Staff Development

		5.7 Faculty Operational Procedures, Policies, and Practices

		5.8 Scholarly and Professional Activities

		6 EDUCATIONAL AND BUSINESS PROCESS MANAGEMENT

		6.1 Education Design and Delivery

		6.2 Management of Educational Support Service Processes and Business Operation Processes

		6.3 Enrollment Management
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Sheet1

		Full-Time Faculty Members		Semester (Quarter) Hours Taught/ Academic Year		Number of Preps./ Year		Number of Disciplines/ Semester (Qtr.)				Number of Advisees		Scholarly Activity		Professional Activities		Number of Committees		Community Service		Administrative Duties		Business and Industry Interaction		Special Projects		Travel to Off-Campus Locations		Number Theses Supervised

								Fall		Spr

		Baker, C		24		4		1		1		27		Yes		No		2		Yes		No		Yes		Yes		No		0

		Thomas		18		3		2		2		43		No		Yes		3		Yes		MBA Dir.		Yes		No		No		0
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Sheet1

		MAJOR		Minimum Credit Hours in General Education		Business						General Electives Credit Hours		Total Credit Hours Required for Graduation

						Core Requirements		Requirements Beyond Core		Business Electives

		ACCOUNTING		55		39		15		9		10		128

		ECONOMICS		55		39		15		9		10		128

		FINANCE		55		39		15		12		7		128

		GENERAL BUSINESS		55		39		15		9		10		128

		MANAGEMENT		55		39		15		9		10		128

		MANAGEMENT SCIENCE		55		39		15		9		10		128

		MARKETING		55		39		15		12		7		128
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		CORE COURSES		Hour Class Sessions by CPC Topic

				a1 MKT		a2 FIN		a3 ACC		a4 MGT		b1 LAW		b2 ECO		b3 ETH		b4 GLO		c1 IS		c2 STAT		d POL/COMP		Total

		MATH 1203				6																45				51

		ACCT 2143						45				2				2				2						51

		ACCT 2243		8		2		45		15						2										72

		BUAD 2153						3												45		2				50

		BUAD 2203																		5		45				50

		ECON 2333						2				3		45		3		4				2		10		69

		ECON 2433		2		1		2		9		2		45		1		4				1		1		68

		MGMT 3013				1		1		45		4		1		4		4		3		1		2		66

		MGMT 3113		3		2		3		8		1		1		2		2		45						67

		BUAD 3233										45				6										51

		MKTG 3723		45						4		1		2		1		2				2				58

		FINC 3733				40		8				2		10		1				7						68

		MGMT 4853		3		3		8		10		3		2		3		4		9		5		45		95

		TOTALS		61		55		117		91		63		106		25		20		116		103		58





Sheet2

		





Sheet3

		






_1110090533.xls
Sheet1

		Faculty Member		Number of Classes/Sections Taught in the Business Program

				Fall Semester								Spring Semester								FTE

				Undergraduate				Graduate				Undergraduate				Graduate				Undergraduate		Graduate

		FULL-TIME		Day		Eve.		Day		Eve.		Day		Eve.		Day		Eve.

		Brown, K		3		1						4								1

		Fritz, R		3								2						1		.625		.125

		Link, Y		3						1		1		1				2		.625		.375

		PART-TIME

		Baker, C				1						1								.25

		Thomas, T		1		1						1		1				1		.50		.125

		TOTAL																		3.00		.625
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Sheet1

		Faculty Member		Highest Degree Earned		Professional Certification		Scholarly Activities

								Papers Presented		Published Articles/ Manuscripts/ Books		Unpublished Articles/ Manuscripts/ Books		Consulting		Professional Activities

																Professional Related Service		Professional Conferences/ Workshops		Professional Meetings		Professional Memberships		Other

		Smith, Mary		Ph.D.				B = 2         C = 1          D = 1		A = 1               B = 2               D = 1		B = 1		D = 1		C = 2		3		2		3

		Most Recent Year

		Year 2						A = 2		A = 1                         C = 1		B = 2                 C = 1		2		C = 1                D = 1		1		2		3

		etc.
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